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Bringing Joy with Sticks, Stones and Songs
Planning for and resourcing the Early Childhood and Junior Primary music programme. 

He Hononga Connecting Within and Across

Connecting with children and their parents/whanau – through encouraging play and musical exploration
Connecting with other parts of the curriculum – being aware of possibilities for language, pattern, mirror neurons, 
Connecting up and down – to EC centres, kindergartens, Playcentres, playgroups and Space programmes and to years 2 and 3 at school by encouraging visits, sharing music experiences, 
Connecting with cultures encouraging all our whanau to share their musical play, including grandparents
Connecting with the differently abled and the neurologically different, including and encouraging combined activities, being aware of enabling activities and approaches, and understanding the value of repetition, the hierarchy of difficulty inherent in musical activities...

THE connection we have to offer is MUSIC

Why music?  
Did you know that the only way you can tell who has been what in life – physics prof. or cleaner – from skulls post mortem, is that musicians have an enlarged area where the corpus callosum has been strengthened by the activity of making music?  Also strengthened is the whole connection between the brain hemispheres; allowing learning to be enhanced and life to be more balanced between thinking and feeling, logic and dreaming.
Dr Anita Collins, says: on her extensive research: ‘I have been amazed at how music listening and music learning at all ages  from day one of life to our final day has the abililty to grow, change and repair our brains.’ The Music Advantage (2020 Introduction xiii)
 That connection is nurtured through play and through exploration of materials, movements, sharing and modelling activities, and taking every opportunity to access community activities which show older people enjoying making music together. 

Of particular interest to the argument for improving literacy and numeracy by doing music (not more reading and numeracy as some of our politicians would have us believe)  is the following passage from Anita’s book:  quoting Bonacina et al (ibid p.80)
Music learning, specifically the act of keeping a steady beat helps create auditory processing stability in a child’s brain.  That stability supports their ability to extend that auditory processing from a beat to speech and language.  This starts with phonological memory and awareness and helps them play with the structures and forms of words easily.  Once they start to see a visual element connected with the beat a child’s brain connects the auditory sound they are making with the drum to a symbol they see with their eyes.  This completes the circuit of symbol to sound and means a child’s brain is wired for the next challenge to these networks, the ability to read.’ 

The practical part of my workshop illuminates how kaiako can bring exactly this to akonga.  


Politics.   
I am one of the team of music advocates trying to get music education happening in preschools and schools.  I applaud the increase in te reo waiata, kapahaka and also Pasifika languages, but I also am dismayed at the lack of a cohesive music programme throughout the education system.  This is enshrined in our curriculum and has worked very well for a long time, but since the (20+years ago) move from Teacher’s Colleges to Universities, teachers have not been adequately equipped to teach practical subjects, and ‘the crowded curriculum’ moves all of the arts to a tiny time allocation in far too many cases.  Dr Anita Collins is very clear about ‘The Music Advantage’  (2020) with detailed and recent reference to research explaining all the reasons why music is essential to a fully rounded person and a resilient lively and well-connected community.  Parents and Early Childhood teachers know well how very musical our children are.  An adequate music programme in Early Childhood settings and Junior Primary schools provides daily opportunities for exploration, play, and the experience of making music together which contributes hugely to the child’s well-being and connection to their peers, their teachers and whanau, and fulfils the strands and goals of Te Whariki.  

Politically we need: 
· An understanding by parents and the Education Department, Teacher Council, and ERO that the Arts are essential to human life and substantially support well-being, and therefore reading and numeracy in our education system,
· cross-party agreement about the fundamentals of curriculum so that there are not lurches when election time changes occur,
· teacher training which equips all teachers with a good knowledge of human development and the science of teaching and learning, 
· teacher training which provides practical experience, sufficient to build confidence in the trainees,and knowlege of and access to a wide range of activities and approaches, to meet the needs of the wide range of learning styles brought by our children at all levels, 
· support staff, experts in their field, to work with teachers and schools to implement programmes.
· consistency across all schools in Aotearoa New Zealand, to ensure equity.  

How can MENZA help to inform our parents and public about the importance of music in eduaction?
The parents I work with in two community children and parent groups, and in an Out-of-Hours Music (Instrumental learning) school (the only way in which the Ministry of education recognises the importance of learning instruments before secondary school, funding administration of parent committees and subsidising teacher payments) are well aware of the musicality of their children, and the importance of learning instruments in the primary school years.  They ask how they can influence the provision of music education in schools.  
MENZA needs to provide them with the information and perhaps a platform from which to lobby MPs, Principals, the MOE, to improve the education system to achieve our goals of complete equality of access to music education throughout Aotearoa. 
Planning an Early Childhood programme

Te Whariki offers an holistic approach centred on play-based integrated learning.  
Blaiklock,, K (2010) Te Whariki, the new Zealand early childhood curriculum: Is it effective?  International Journal of Early Years Education, 18, 201-212.   ‘Teachers need to be knowledgeable not only about the subject content, but also need to know how best to facilitate learning experiences related to that content.’  P.4
What does this mean for a music programme? 
‘The emphasis on play-based integrated learning that is found in New Zealand early childhood centres does not preclude the significance of subject knowledge. Although the centre day may not be broken into separate times that focus on particular curriculum areas, as may happen at primary school, this does not mean that subject knowledge is unimportant. Hedges and Cullen (2005) noted that many opportunities to promote children’s knowledge construction occur when teachers interact with children and respond to their interests and inquiries. For these interactions to be effective, teachers must be confident with subject knowledge and must know how to incorporate this knowledge when facilitating children’s learning.’ (p.5) 
However the programme of the centre is constructed, in order to fulfil the curriculum requirements, music needs to happen every day, and in my experience, the best way to ensure this is through planning.  We can choose to use music in achieving goals, strands and learning outcomes in te Whariki.  Music can and should be done for its own sake, or with and through a multitude of activities integral to childcare settings, themes, seasons, community events, and regular yearly focus times such as Easter, and Matariki, Waitangi day, cultural festivals, particularly Pasifika.  
Music for its own sake is evident in all our communities in lunch-time concerts, school performances, musicians forming groups to tour schools, residential care homes, and play in street festivals and public events.  Take every opportunity to have live music experiences.   Invite yourselves to the school concerts, ask the locals to find musicians for you.   My youth choir (children) and recorder group (adults)  are available free for preschools and schools.  Find and persuade your own ’senior’ music groupies! 

The plan
There are good reasons for a plan for specifically music:  
The Responsibilities of kaiako (qualified and unqualified teachers) section of Te Whāriki emphasises the importance for kaiako to ‘Facilitate children’s learning and development through thoughtful and intentional pedagogy’. (Dr Sarah Alexander University of Auckland)
Blaiklock: …Indeed, the lack of subject knowledge in Te Whāriki may actually limit children’s learning, a point made by Hedges and Cullen (2005). Reporting on a study of teacher beliefs and practices in one centre, Hedges and Cullen (75) concluded: 
that a curriculum’s lack of emphasis on subject content knowledge may limit learning and teaching opportunities and children’s inquiry-based learning. Teachers described their curriculum planning and pedagogical approaches in ways consistent with their interpretation of Te Whāriki as focused on learning processes rather than content. Yet, to think, theorise, and problem solve, children need to have something substantive of interest and relevance to theorise about. In short, cognitive learning processes require subject knowledge to make learning meaningful. (p.50)
This subject knowledge: 
This includes a growing understanding of the use of music in the community: for celebrations, mourning, connectedness, cultural identity.
Experience of music-making, exploring sounds materials and instruments  alone and with others, singing together, listening, sometimes responding to live sounds and recorded sounds, and moving, inventing,  building vocabulary, particular to music, understanding ‘consequences’.  Creativity and problem solving spring out of these opportunities, and well-being and confidence are among the outcomes.   I know you all understand well how these fit with the Strands Goals and Learning outcomes of Te Whāriki, particularly: 
Contribution: Goal 2. “Children experience an environment where they are affirmed as individuals” (68). 
Communication Goal 1. “Children experience an environment where they develop non-verbal communication skills for a range of purposes” (74). 
Communication Goal 4. “Children experience an environment where they discover and develop different ways to be creative and expressive” (80). 
Exploration Goal 2. “Children experience an environment where they gain confidence in and control of their bodies” (86). 
The opportunity for exploration of sounds  requires much of the Early childhood teacher.  There is the noise factor, the open plans and hard surfaces factors, the ratio factors.  My solution is to take it outside.  A mat containing all the materials can be dragged out onto the verandah, or onto the grass (weather permitting).   I have seen ‘tents’ rigged over lines to make a music space.  Where possible it should be available daily.   I have boxes and bins containing metal sounds, wooden sounds, ‘skin’ sounds (for hands only) string sounds with rubber band instruments, ukuleles, a tiny violin and a cello (for occasional appearances).  



[image: ]
Dr Anita Collins’ survey of research points to the importance of sound-making outside the body, to give the action/eye/sound feedback loop that is the key to learning to read. I wrote this summary to give to the Wellington branch of Registered Music teachers last year.
In a summary of Brain Research published in 2020 Dr Anita Collins, in The Music Advantage (Allen and Unwin ISBN 978 1 8425 0100) confirms what many have discovered (See also Elaine Sharman:  Music Helps Learning (1985 )  pub. NZCER 
Doing Music Helps Learning 

Doing music is NOT
Pushing buttons 
Passive listening
Singing along

The recipe for music learning that results in improved everything:
· Singing, moving and playing outside our bodies 
· Reading notation – let me help with that…
· Starting (formal instrument learning) before 7 (or anytime after 7)…hmmm.
· Performing
· FORMAL, Sequential Expert-led  - let me help with that too… this is what my musica advocacy work is all about – equipping our Early childhood teachers to be confident in their own musicality and ability to interact with the children and whanau in their  early childhood settings. You DO NOT have to read music, play an instrument or sing in tune to be a wonderful bringer of joyous music to your centre.  
OK 
Some Activities to achieve the above. 
Chants and Fingerplays:   
Here is a box  exploring our voices with animal sounds
Trilingual Tamariki  simple actions made more interesting by changes of language
	Roly Poly with Karen’s da da da da da da da high low loud soft softer silent
	Your favourite...

Using ‘instruments’  -  offering sound ‘outside the body’(without breaking the bank!)

Sticks – rakau (Beat Beat, Listen/Whakarongo, 
Stones – papatuanuku (I make up a chant based on the word as a ‘rondo’)
Songs – chants and waiata – see handout

Getting a bit more technical – making resources with and for your centre. 

DRUMS:  collecting and making tin drums
[image: ]


SONGS to use with the Instruments you make.  
Beat Beat low voices, changing the occurrence of the beat, shuffling, pattern make up
I have little drum loudly softly slowly fast
Vibrations awareness of what makes sounds – cymbal, holding sticks loosely...

RAKAU
Involve your whole centre/whanau in observing the flax caddies maturing in your community each summer.  Wait till the plants have completed their cycle and shed their seeds.  We ask the plants for permission to harvest their korari and make sure not to spoil the visual effect of the whole plant. Everyone can be involved in cutting the stalks to length (a hack-saw gives the smoothest results,) and snd roughnesses. 
[image: ]

               Swamp flax is the longest and works well 
[image: ]
Use a hack-saw and sand-paper to remove roughnesss

Songs:   This is the way  (Here we go round the Mulberry bush)
Everybody play with me (Mary had a Little)
Offer Opportunities to perform – ‘make up a pattern... play three different sounds – ‘ using simple tunes and chants to ad lib what you want ‘lets hear Peter’s pattern...’

Natural Materials:
Sticks Stones Shells...  (I went down to the beach...Kids Music Company)
Pedagogy – the Importance of modelling.  ‘Mirror Neurons’
Google this term to reinforce your understanding of the power of learning in a group to sing a new song, way more than just an educational device. 




 



Lycra: Using lycra to Encourage sharing (Stretchy things) 
	Did you ever see elastics – 3X ‘show us some other ways to go’
	Our lovely lycra – 3X co-operation
	Pass around....

Pedagogy Development of rhythm skills and co-ordination. 
First: Voices 
Second: Body percussion
Third : whole body
Fourth: instruments






Connection to notation:
At early childhood level this can be ‘concrete’ – ie, use a drum, a pair of rakau and a shaker to create rhythm patterns with a group of children  Children can arrange the instruments themselves, and then ‘conduct’ (point to each in turn to create the sound pattern).
New entrants and year one children should be able to follow a more abstract representation in beat box form.  I draw it in front of them and we discuss as we go...

[image: ]

See also Philippa’s songlines in the handout.  
Rhythm is such a key to music, enjoyment, self-confidence, well-being, belonging...
Enjoy every moment!  Make music till you can’t!  Every day. For your own enjoyment!

Helen Willberg. M.Ed., LTCL, Dip Tchg, Playcentre Federation National Supervisor’s Certificate
2023-09-30 Music advocacy Presentation to MENZA
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